Arts Link: Building Competencies in
Mathematics and Science through an Arts
Integration Model
Final Report for U. S. Department of Education
Office of Innovation and Improvement
Arts Education Model Development and Dissemination Grant

Evan Leach, Ph.D.
TAP Consulting

0MB No. I 894-0003

U.S. Department of Education
Grant Performance Report (ED 524B)
Executive Summary

Exp. 0613012017

PR/Award # (11 characters): U351D100075

FINAL REPORT
ARTS LINK: BUILDING MATHEMATICS AND SCIENCE COMPETENCIES THROUGH AN ARTS INTEGRATION MODEL

Summary of Project Outcomes
The Philadelphia Arts in Education Partnership is privileged to have engaged in the development of an arts integration program model
design and significant arts integration research made possible through the U.S. Department of Education AEMDD grant program. The
success of the Arts Link: Building Mathematics and Science Competencies Through an Arts Integration Model as evidenced in all
program evaluation outcomes is due in large measure to the development and implementation of innovative methodology and pedagogy,
which relied on formative assessment to drive the evolution of all aspects of the program including project infrastructure, professional
development content and delivery structures, program curricular content and classroom delivery methods, and inquiry and evaluation of
factors in addition to the GPRA measures. These included supplemental surveys to assess the important attributes of school culture that
can lead to overall effectiveness as well as assess the involvement of parents/guardians in the education of their children to examine, in
both cases, the extent to which participation in the Arts Link program improves scores over time for the treatment group and creates an
increase in treatment scores as compared to the control group.

1.
2.
3.

4.

5.
6.

Program Objectives:
Select schools for participation, conduct random assignment of eligible schools into treatment and control groups, and form
teaching/ learning teams in intervention schools.
Successfully deliver Arts Link Professional Development Program.
Enhance classroom teacher skills in the following areas:
a. Pedagogical and classroom management skills relating to the use of differentiated instruction to build mathematics and
science skills in students;
b. Classroom teacher capacity to design and implement arts-integrated instructional strategies to deliver mandated curriculum;
c. Classroom teacher capacity to engage in productive partnerships with Art Teachers and Teaching Artists to deliver
mandated curriculum; and,
d. The ability of the Art Teacher to assume a leadership role in the establishment of a partnership between classroom
teachers and master teaching artists to utilize arts-integrated instructional strategies to deliver mandated curriculum.
Improve students' attitudes towards self, school, and the arts, fostering pro-social behavior in the school setting and improve
student academic behavior in terms of study habits, homework completion, and parental/guardian involvement in academic
assignments;
Improve students' academic performance in mathematics and science; and,
Improve students' skills in creating, performing, and responding to the arts.

By the end of Project Years three and four, what emerged and finally crystallized were two conceptual precepts for the work; one is
the evolution of PAEP's definition of Arts Integration and the other a clear articulation of the PAEP Model. Arts Integration is a strategy for
teaching and learning that engages the arts as central to the acquisition of concepts and skills required to master other core academics.
PAEP's Arts Link model is a research-based methodology for teaching and learning that recognizes concepts, skills, and processes
common to both the arts and academic subjects, aligns them, and incorporates them through a comprehensive experiential approach that
informs the arts and academics by acknowledging their reciprocity, thus facilitating authentic learning across the prescribed core
curriculum.
We have considerable evidence, both empirical and anecdotal, that Arts Link resulted in significant outcomes for targeted
stakeholder groups. This is particularly evident when comparing evaluation results from the first two years with those obtained in years
three and four. Reported educator skill acquisition years three and four were significantly higher than those reported in the first two
years. In addition, the gap between the treatment and control scores were also greater in years three and four than in the initial two years.
Student performance in the mathematics and science PSSA standardized test scores were on the rise during the final two years of the
project and the gap between the treatment and control schools was greater during this time period as well. Finally, the reported number of
student artifacts reached a plateau during the final two years, where scores were significantly higher than in the initial two years of the
project.
Taken as a whole, these results suggest a threshold effect takes place with the first two years serving to acclimate students and
educators into the co-curricular design process, initiate educator and administrator engagement, and begin the process of transforming how
classroom teachers approach arts integration in their classrooms. As a result, the changes noted in this final report did not occur in a linear
fashion; rather, they are the product of a two-step process first occurring in the initial two years, and then realized in the final two years.
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I. Summative Program Evaluation: Outcomes Assessment
•

Participating educators found Arts Link's professional development to be relevant, directly applicable to their
classrooms and helpful in enhancing the delivery of mandated curricula. Throughout the 4 years of the Arts Link
program, the professional development target outcomes were fulfilled for 95% or more of the participants. In addition,
participants reported the acquisition of practical skills and tools that could be directly applied to classroom situations. There was a
significant increase in nearly all of the targeted educator skills in the last 2 years as compared with the first 2 years and the mean
scores for the majority of the teacher skill criteria were significantly higher (p<.05) for the Arts Link schools as compared to the
control group schools.

•

In the final year of the Arts Link project, treatment school students had significantly lower absence and suspension rates
as compared to control group school students. These differences were variable throughout the course of the project, with some
years yielding equivalent results and other years where differences were more substantial.

•

In the final 2 years of the Arts Link project, the mean scores on the mathematics PSSA test were significantly higher
(p<.01) for the Arts Link schools as compared to the control schools. The mathematics PSSA scores were equivalent during the
first 2 years of the project. Over the course of the past 3 years, the percentage of students scoring at the "advanced" level in
mathematics in the Arts Link schools has increased substantially.

•

In the final year of the Arts Link project, the mean scores on the science PSSA test were significantly higher (p<.01) for
the Arts Link schools as compared to the control schools. The mean scores on the science PSSA test were substantially higher
(p=. l 0) for the Arts Link schools as compared to the control schools in year 3. The performance level percentages for each of the
years were equivalent except for year 2, which had a significant decrease in scores as compared to the other three project years.

•

The number of student created artifacts increased significantly in the last two years of the Arts Link schools yielding
results that were a 3-fold increase over baseline levels. The mean number of student artifacts was equivalent for the control and
Arts Link schools.

II. Best Practices for Model Dissemination
•

Utilize a participant Selection and Screening Process to make sure participating schools are committed to the project for its
duration. Principal buy-in is essential.

•

Socialize Principals to be true partners in the process and be explicit on what they have to gain through participation.

•

Professional Development should be delivered in workshop format; participants need to leave with practical strategies that can
be immediately implemented into their classrooms. It is key that participants not be passive recipients of information.

•

Cultivate a relationship with "control group" schools so they remain committed to providing reliable and valid evaluation data
throughout the duration of the project. The school principals should facilitate this process and understand how their schools
interests are enhanced through participation.

•

Take steps to create a "project culture" among teachers during the professional development sessions that continues in schools;
In Arts Link, this Jed to the sharing of best practices, cooperative problem solving, and an overall spirit of educational
excellence.

•

Organize the program so it doesn't "cost" educators any time to meet grade level extracurricular requirements. Arts Link was not
an overlay of a new "program", but a way to help educators deliver mandated curricular content in a more effective manner
through integration of the arts.

•

Educators need to be treated as partners in program implementation, not passive recipients of services. Fundamental to this is
demonstrated respect for educator expertise, acknowledgment of the challenges they face, and a voice in modifying program
content as needed.

•

Program design needs to consider that most of the participants are middle or late career educators who may have some initial
resistance. Framing participation as a means to a renewed sense of purpose, exposure to cutting-edge pedagogy, and an ability to
enhance their schools overall effectiveness were successful in Arts Link's implementation.

•

Educators' self-perceptions indicated a continuous rise in skill acquisition in the last half of this project. Enhanced educator skill
sets contribute to the sustainability of Arts Link beyond the AEMDD U.S. Department of Education funding period.

III. Formative Program Evaluation: Lessons Learned
•

ED 524B

It is critical to gain principal buy-in throughout the duration of the project. We accomplished this by forming relationships with
the principals that were strengthened by their participation in meetings with PAEP staff, focus groups, interviews, and by making
them feel as if they are a valued part of the Arts Link team at their school.
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•

It is critical to address challenges raised by participants and give all educators a voice in addressing implementation issues. We
utilized a process of periodic educator report-outs to identify these issues and integrated problem solving sessions into our
professional development. For example, educators identified a lack of storage and inadequate planning time as challenges. We
addressed this through provision of storage cabinets in the classrooms and the integration of planning time into teacher
professional sessions.

•

Art Teachers did not have adequate time or flexibility in their schedule to participate fully in professional development. Extra
steps need to be taken to negotiate their participation with supervising principals and to integrate them with the cohort of teachers
and teaching artists.

•

Educators responded very favorably to the provision of templates for planning and curriculum development. Nearly all reported
high value in using co-teaching template and grade level planning templates. Participating educators valued tools and methods
that could be immediately implemented into their classrooms.

•

One of the keys to success in our professional development model was the ability for teachers to design their own curricula and
implementation plans. As a result, they were active participants instead of passive recipients of instructional content.

Summary of Project Outputs
•

PAEP Primary Partner for the Arts Link Project: The School District of Philadelphia

The School District of Philadelphia became an active partner and member of the leadership team for the duration of the 4-year grant
period. In Year 1, The School District of Philadelphia Office of Research and Evaluation assisted with the selection of schools meeting
the requirements for participation, hosted and attended two informational sessions, generated an invitation letter to schools, followed up
with school administrators to ascertain their commitment to engaging with the project, and generated a list of 22 schools from which the
random selection of treatment and control schools was produced.
Twelve schools were determined to be eligible for participation in the Arts Links program based upon school characteristics and
student performance during the 2009-10 school year, the year before program operations began. The schools were then randomly
assigned, using a random numbers generator (http://www.random.org) to the treatment condition – the Arts Links program – vs. the
control condition. Four elementary schools were assigned to the treatment group and eight were assigned to the control group. After
assignment, the characteristics of the schools were reviewed to see if there were any substantial differences between the treatment and
control groups, and none were found. For example, 66.0 percent of third- and fourth-grade students enrolled at the treatment schools
scored “proficient” or “advanced” levels on the PSSA reading assessment, compared to 65.5 percent of students enrolled at the control
schools. On the PSSA math assessment, 82.1 percent of third- and fourth-grade students enrolled in one of the treatment schools scored
at the “proficient” or “advanced” levels on the PSSA mathematics assessment, compared to 80.0 percent of students in a control school.
Following the selection, the School District of Philadelphia sent participation status letters on PAEP's behalf to all schools.
In Year 2 of the Program, the School District of Philadelphia Office of Research and Evaluation provided student data to PAEP's
Evaluator, Evan Leach, establishing a baseline for the GPRA measures. PAEP continued to work closely with the Office of Research and
Evaluation, the leadership team including the Office of Academic Enrichment under Dr. Dennis Creedon, and Arts Link school
principals. During the course of the Arts Link Project, leadership at the District changed with the resignation in June 2011 of
Superintendent Arlene Ackerman and major District-wide restructuring continues through the 2014-2015 school year due to huge budget
deficits. Dr. William Hite assumed the position of Superintendent of the School District of Philadelphia in June 2012.
In Year 3 of the program, all Arts Link Principals pledged support for and made no changes to personnel involved in the program.
As a result, there were no administrative barriers to the continued provision of student academic and behavioral data.

Treatment Schools:
Control Schools:

Watson Comly School, Steph!!n Decatur School, Thomas G. Morton School, General George A. McCall School
Blankenburg Elementary School, Hamilton Disston School, James Dobson School, Joseph Greenberg School,
Andrew Hamilton School, John Hancock School, John Story Jenks School, John F. McCloskey School

At the end of Year 3, two of the original Arts Link principals retired and a third principal was reassigned to a magnate arts high
school. PAEP CEO Pearl Schaeffer was asked by District leadership to assist with the interview process of prospective principals for the
vacant positions to insure support for the Arts Link Program in Year 4. The Arts Link program continued to run smoothly through its
completion and no cost extension in 2015.
•

The Arts Link leadership team conducted an average of22 grant project meetings and planning sessions during the entire four-year
grant program and no-cost extension to timeline all administrative meeting dates and review and re-align project requirements.

•

The Management Team met all of its benchmarks for each of the 4 project years. A year 4 and a no-cost extension management
timeline are included in Section C: Final Report Additional Information.

•

In Year 1 of the Arts Link program, base-line data for the State Standardized Exams for mathematics and science as well as
attendance and suspension rates were collected, and in October of each subsequent program year, the School District of Philadelphia
Office of Research and Evaluation provided PAEP Independent Evaluator, Evan Leach, with the student data on the PSSA tests for
mathematics and science for the control and treatment groups as well as student data on absences and suspensions. All survey
instruments were distributed to the treatment and control schools each June and then collected by Dr. Leach for analysis. The
control schools were cooperative and complied with PAEP's deadlines for data collection.
ED 524B
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•

Professional Development sessions were held each of the four years of the Arts Link Program. Summer professional development
sessions were conducted each August over 3-4, 6-hour days, and then winter professional development sessions were held in Years
2, 3, and 4. These sessions conducted in November, January, and February were held at the request of participating artists, class
room teachers, and art teachers on topics relevant to arts integration. The Arts Link leadership team identified current issues in the
education and art fields as they related to arts integration for content of the professional development sessions. The session
structure varied according to the needs of the group and included lecture, demonstration, participation, and modeling by experts in
the field as well as by the Arts Link participants with expertise in a given area. Coursework included such topics as: Common Core
State Standards: unpacking the shifts in literacy and mathematics content instruction and their application to arts integrated
projects; Elements of Design, Aesthetics, and Historic Context in Art; Hands-on 2-D and 3-D art making activities for classroom
teachers Jed by their school art teachers; Effective Instruction including Scope and Sequence of Unit and Lesson Plans; Annual
Planning Sessions by school and grade level across the Arts Link Schools; and guided tours of the Philadelphia Museum of Art,
and the Barnes Museum to connect the concepts of the arts with those similar concepts in math and science, leading to a deeper
understanding of arts integration. Through these professional development sessions teachers and artists began to create a
community of learners, and have reported that they plan to sustain the Arts Link integration model in their schools past the grant
period. Professional development meetings throughout the four years averaged an 88% attendance rate and a 95% approval rate.

•

Art, mathematics, and science integration projects began in each of the four treatment schools in late September and were ongoing
through June during years 2-4 with a 15-session pilot project in year 1, and a 10-session project during the no-cost extension period.
Two classrooms per grade levels 2, 3, 4, & 5 per school each received 30 arts integrated lessons per year in years 2, 3, & 4. A total
of 3,460 arts integration lessons were prepared and co-taught by the Arts Link classroom teacher and teaching artists across the
four treatment schools. The program provided arts integration services to approximately 3,850 students.

•

According to the original Arts Link project design, four teaching artists would work in four grade levels across one school. At the
end of Year 2, the Management Team agreed that four artists working in depth at one school across the four grade levels created an
unsustainable work load. In Year 3, the Management Team, in consultation with the school principals and 4 new teaching artists,
agreed to limit each artist to two grade levels across two schools, which significantly improved the quality of the artists' lessons
and their ability to meet grade level curricular demands. This change continued through Year 4 and lent a consistency and depth to
the arts integrated projects.
•

Cohort teaching teams held the following in-school and after school planning meetings: Year 2 -27, Year 3 -38, and Year 4- 29
totaling 141 planning hours. In Year 3 all school cohorts reported the need for more grade level planning time and the difficulty
they had in scheduling these meetings. This theme was echoed across schools and at all meetings held during the Arts Link
monitoring visit in February 2013 conducted by our US Department of Education AEMDD Arts Link Program Officer, Shavonney
White. In response to this issue, Mid -Year 3, PAEP closely monitored frequency of artist/classroom teacher in-school and
afterschool planning meetings, and devoted two 6 hour days of planning time during summer professional development and a
full 6-hour day of planning at the winter professional development in Year 4.

•

In an effort to establish and then sustain principal buy-in for the Arts Link project, PAEP hosted informal principal information
meetings three to four times per year for each of the project years. In addition to the four treatment school principals, PAEP staff,
Dr. Dennis Creedon, Deputy Chief of Academic Enrichment Programs, and Dr. Evan Leach, program evaluator, were in
attendance. Discussion topics included: components of an arts integration model, changes in school culture over four years, review
of yearly student assessment data, quality of student artifacts, Arts Link program progress, and sustainability.

•

A total of 51 classroom observations were performed and documented in Years 2, 3, & 4 by Dr. Catherine Cullen and members of
the Management Team, the results of which informed changes to lesson planning templates and formats. Multiple school visits
informed the content of the winter professional development sessions. All teaching artists were observed co-teaching arts
integration lessons in the classroom.

•

In Project Years 2, 3, & 4 exhibits of the four treatment schools' arts integrated projects along with related lesson planning templates
that illustrated the art works' connections to the core curriculum in math and science were on display at the University of the Arts
and at the School District of Philadelphia Administration Building as part of the School District's All City Art Exhibit. Typically,
the exhibits were on display for five months. Each exhibit consisted of more than 200 pieces of two-dimensional and three
dimensional art.

•

Over the course of 4 years, the classroom teachers, teaching artists, and art teachers identified the following attributes as Best
Practice for a Successful Arts Integration Model: scheduling adequate planning time, utilizing art specific rubrics to identify what
students learned from art projects, student collaboration on projects, teaching from multiple modalities to allow students to
remember content, and classroom teacher and teaching artist co-planning and co-teaching lessons. They further developed a list of
Strategies for Sustainability of the Arts Integration Model after the conclusion of the grant period. Included were: Collaborating
with the school art teacher for project ideas, including the art teacher as part of grade group meetings, integrating the arts into other
subject areas in addition to math and science, going on field trips to museums to support lesson content, developing a private
Facebook page that catalogues all of the projects and lesson plans from Arts Link for use by SDP teachers, sharing lesson plans
across grades, and classroom teachers consulting with the art teacher about art curriculum tie-ins to math and science.

Please See SECTION C- FINAL REPORT ADDITIONAL INFORMATION
Dissemination of Arts Link Model
Management Plan Year 4, Management Plan No Cost Extension
Professional Development Detail Year 4
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YEAR 4 REPORT
ARTS LINK: BUILDING MATHEMATICS AND SCIENCE COMPETENCIES THROUGH AN ARTS INTEGRATION MODEL

Arts Link: Building Mathematics and Science Competencies Through an Arts Integration Model was developed by the Philadelphia Arts in
Education Partnership (PAEP) in cooperation with The School District of Philadelphia (SDP). This is the fourth project performance report
covering the period July 2013-June 2014 and the no cost extension period July 2014-December 2015. The Arts Link project aims to improve
student achievement and enhance teacher effectiveness through the implementation of a replicable arts integration program that honors state
standards in the arts and improves the mathematics and science content area skills in grades 2, 3, 4, and 5 student populations in The School
District of Philadelphia. This program engages students at 4 schools in arts based learning collaborations facilitated by Art Teachers, Teaching
Artists, and Classroom Teachers. This goal will be achieved by the implementation of the following six objectives:
1. Select schools for participation, conduct random assignment of eligible schools into treatment and control groups, and
form teaching/ learning teams in intervention schools.
2. Successfully deliver Arts Link Professional Development Program.
3. Enhance classroom teacher skills in the following areas:
a. Pedagogical and classroom management skills relating to the use of differentiated instruction to build mathematics
and science skills in students;
b. Classroom teacher capacity to design and implement arts-integrated instructional strategies to deliver mandated curriculum;
c. Classroom teacher capacity to engage in productive partnerships with Art Teachers and Teaching Artists to
deliver mandated curriculum; and,
d. The ability of the Art Teacher to assume a leadership role in the establishment of a partnership between classroom
teachers and master teaching artists to utilize arts-integrated instructional strategies to deliver mandated
curriculum.
4. Improve students' attitudes towards self, school, and the arts, fostering pro-social behavior in the school setting and
improve student academic behavior in terms of study habits, homework completion, and parental/guardian involvement
in academic assignments;
5. Improve students' academic performance in mathematics and science; and,
6. Improve students' skills in creating, performing, and responding to the arts.
Twelve schools were determined to be eligible for participation in the Arts Links program based upon school characteristics and student
performance during the 2009-10 school year, the year before program operations began. The schools were then randomly assigned, using a
random numbers generator (http://www.random.org) to the treatment condition – the Arts Links program – vs. the control condition. Four
elementary schools were assigned to the treatment group and eight were assigned to the control group. After assignment, the characteristics of the
schools were reviewed to see if there were any substantial differences between the treatment and control groups, and none were found. For
example, 66.0 percent of third- and fourth-grade students enrolled at the treatment schools scored “proficient” or “advanced” levels on the PSSA
reading assessment, compared to 65.5 percent of students enrolled at the control schools. On the PSSA math assessment, 82.1 percent of thirdand fourth-grade students enrolled in one of the treatment schools scored at the “proficient” or “advanced” levels on the PSSA mathematics
assessment, compared to 80.0 percent of students in a control school.
During the initial phases of the project, one of the treatment schools dropped out and a comparable school from the control group was
moved into this slot. One of the control group schools dropped out and was replaced with a school that was a match from the initial pool. The
2013 list of participating schools remained stable in 2014.
TAP Consulting, Inc. continued in Year 4 to provide on-going independent evaluation of the Arts Link project. In Year 4 of the pro
gram reporting on the period from July 1, 2013- June 30, 2014, of the six objectives described above, all of the objectives have been met.
Various data have been collected through November 2014 to monitor the effectiveness of project implementation and baseline information on
different outcomes including the following: 1) Meetings with key project stakeholders; 2) Surveys of principals, teachers, art teachers, and
teaching artists; 3) Classroom project implementation and professional development observations; 4) Collection of project related
documentation; and, 5) Collection of student records. Findings revealed the following:
• Forty Classroom Teachers, Teaching Artists, and Art Teachers from the four treatment schools participated in all or some parts of the 18
hours of 2013-2014 professional development and Year 3 program report-out sessions conducted on August 6,7,8 2013; and February 22,
2014. 88% of the eligible educators completed all of the professional development sessions. The August professional development
consisted of a report-out session where evaluation data and results were presented by Dr. Evan Leach of TAP Consulting, Inc. and year 4
project planning by both cross-school grade levels and individual school cohorts. This type of planning added perspective to the program
by providing teachers of the same grade level across all schools the opportunity to share ideas as well as added value to the shape and
quality of the projects and products produced by all schools, fostered a strong community of learners and created immense buy-in for
the Arts Link program. By the end of Year 3 a shift in the culture of the group was evidenced by the leadership and camaraderie
demonstrated in the planning sessions. The summer sessions culminated with a tour to the Barnes Muse um. The February
professional development day included a review of Common Core Mathematics Standards, Danielson's Teacher Effectiveness
Model (adopted by the PA Department of Education as one of the teacher evaluation measures), Writing Student Learning
Outcomes, and Developing A Rubric for Assessing Visual Art artifacts. An analysis of these data is provided in the "Performance
Measure 2" results in this report, and a detail of professional development content is provided in Section C - Final Report
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Additional Information.
• Baseline data to assess the implementation of arts-integrated curriculum in the classroom, and to assess increases in Objective 3,
Enhance Classroom Teacher Skills, along with baseline data on student attendance, student suspensions, the Pennsylvania System
of State Assessment (PSSA) for mathematics and science assessments (a GPRA measure) were provided to TAP Consulting, Inc,
by the Office of Research and Evaluation, School District of Philadelphia, for the 2012-2013 school year against which 2013-2014
school year data were compared and reported in this performance report. There was an increase of at least I 0% in two of the
targeted teacher skills. The mean scores for the majority of the teacher skill criteria were significantly higher for the treatment
group as compared to the control group. The mean scores for absences were significantly lower for the treatment schools as
compared to the control group schools. In addition, the mean scores for out of school suspensions were significantly lower for the
treatment schools as compared with the control schools. The mean scores on the Mathematics PSSA tests were significantly higher
for the treatment schools as com pared with the control schools. For the treatment schools, in comparison to last year's results, the
percentage of students in the "be low" standards category grew marginally, the percentage in the "basic" category decreased
marginally, the percentage in the "proficient" category decreased substantially, and the percentage in the "advanced" category
increased significantly. The mean scores on the Science PSSA tests were significantly higher for the treatment schools as compared
to the control schools. For the treatment schools, as compared to last year's results, the percentage of students in the "below" and
"basic" standards increased marginally, the percentage in the "proficient" category decreased marginally, and the percentage in the
"advanced" category increased marginally. The number of student created artifacts was equivalent for treatment schools when
comparing 2013 to 2014 results. Additionally, the number of student artifacts was equivalent for the control and treatment groups.
• Arts Link arts integrated projects in the four treatment schools were initiated in late September, early October 2013. A Year 3
catalogue of student projects by school, and lesson and unit plan templates for grades 2-5 in mathematics and science was
published in August 2014. All Year 4 projects were completed by June 20, 2014. Art work created by students participating in the
Arts Link Pro gram was exhibited in the Atrium of the School District of Philadelphia headquarters as part of the District's AllCity Art Exhibit in May 2014.
• PAEP continued to host 2 informal gatherings of Arts Link school principals. Discussions centered on program sustainability and
revealed that principals were observing positive changes in school climate. They agreed to complete a survey to that effect whose
results appear as addendum to Section C: - Final Report Additional Information
• Twenty-two classroom teachers, art teachers and teaching artists met on August 7, 2014 for a final Arts Link Report Out. School
cohorts from each Arts Link treatment school discussed best practices and lessons learned and discussed program sustainability
strategies.
• An Arts Link video for use as a project sustainability tool for fundraising, marketing, and public relations was created in spring
2014.

No Cost Extension - July 1, 2014 - December 15, 2014
• All Arts Link treatment schools participated in the project extension, which provided an additional ten arts integration sessions for
26 classrooms from October -December 2014 led by teaching artists Emilee Taylor, Leslye Carr, Lynn Denton, and Natasha
Taylor.
• Arts Link teachers envisioned strategies for program sustainability and have been posting arts integration lessons and results on a
discreet Facebook page dedicated to the program.
• Arts Link teachers are also creating an on-line gallery of student work, and plan to blog about their experiences and support one
an other in their arts integration activities.
• PAEP is providing availability to funds in support arts integration residencies through its Partnership with the PA Council on
the Arts.

Expenditure Rates
Project expenditures proceeded in accord with the Year 4 re-budget and mirrored Year 3 expenses. A carryover of funds to the Year 5
no cost extension was: $74,901. The carry-over amount was verified by the independent auditing firm, Robbins and Landino, P.A.
who also prepared and submitted the federal funds single audit in Year 4. A final audit for the no-cost extension period will be
completed in August 2015.

ED 524B

Page 7 of5

